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1. Introduction

The teaching of E5P (English for specific purposes) faces certain
difficuities. The difficulties are experienced by most teachers throughout
the course and are related either to the subject which is mostly
unfamiliar to the teacher or to "some problematic classroom situation or
negative attitude"{de Arechaga, 2001: 1}. In other times the problem
may be related 1o the text, Teachers complain when they teach ESP
courses as " the success or failure of 2 lesson, a class, a learner is not
only related to the methodologically perfect teacher, to reach the high
standards of 2 professional aducator, it seems just as important as 1o
develop personally as well as profesaiunallv“[Cnnstanﬁnides, 2001: 6}
However, tha research aims at testing the following hypothesis: ESP
teachers should possess certain skills to succeed in teaching ESP courses
and satisfy the changing neads of these COUrses.

A set of skills are put in the form of a guestionnaire submitted 1o
almost all ESP teachers at the University of Basra. The teachers are either
currently teaching or taught ESP courses to find out whether they
consider these skills necessary of nat. The following is a theoretical
account of the required <kilis of ESP teachers.
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9 d Skil

Certain skills ﬁhquid be acquired by the ESP teacher to be effactive
and successful in his profession. He should possess a. English language
knowledge b. thorough command of course design, and c. expert
knowlétige of the related field of science {Maleki, 2008: 9). The writer
here states that most ESP teachers lack a & b because many of them are
the subject teachers who are not specialized in English. The subject
teacher ignores many aspects of language. Some of them can hardly read
in English, but are chosen because they are experts in their field. "
Whether the text is one of a general or specific kind, the main academic
objective is to enhance the students' ability and proficiency in handiing
English rather than providing them with jargons since they are already
familiar with such jargons"{Carreon, 1996: 5}, Rebinson (1991) thinks
that flexibility is an important quality that should be available to ESP
reachers. By flexibility he means being able to change from a teacher of
English to a teacher of English for special purposes. Zavasnik at the (xvi)
European symposium on language for special purposes mentions that
what the ESP teacher needs in addition to the Linguistic competence is
"the ability to evaluate, adapt and design materials, the ability to gain
feedback from the students (l.e. to assess and test] the ability employ
state of the art methods, approaches and techniques and the ability to
encourage, enhance and implement learning strategies."{2). Carreon
(1996:4) emphasizes the knowledge of cerizin discourse forms, their
grammatical features and belleve that teachers should be able 10 think"
within the discipline to which their students belong”. However, she lists
certain skills that are applicable to any ESP context:

1. The teacher should possess certain knowledge about the discipline he
teaches and says that "at the very least, the ESP teacher must know
whare and/ or from whom a student might obtain the appropriate
help"{Carreon, 1996:6}.

2. The teacher should have atquaintance with the discourse
characteristics of the ESP genres {(like being able to write and know
the purpose of writing a propesal in ESP and to be able to make
reports and memos in English.
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Teachers must also be able to make "neads analysis, syllabus design,
material writing or adaptation and evaluation”[Venkatraman and P.
Prema, 2007:1).They should receive adequate training in ESP teaching
and they would better be graduated with Masters in English rather than
in Iiterature" (venkatraman and P. Prema, 2007:2-3}).

21 Professional Competence

professional competence is the different activities that teachers
practice in order to enhance learning. These depend mostly on the
teacher's experience “the convenience of attending seminars and
conferences... individual group reflection and interaction with
colleagues"({de Arechaga, 2001:2).

Professional competence improves with the passage of time and
starts with the professional centificate; it is changing all the time and
develops with the developing activities and techniques in the class that
helps to enhance |earning {Banfi, 1997: 15). According to Nunan and
Lamb {1996: 1) professional competence is the ability to be effective in
managing teaching in 2 second or foreign language classroom. That is 10
say "the abllity to create positive pedagogical environment".

However, certain steps are suggested by {de Arechaga, 2001: 2-3) to
develop the professional competence of the ESP teacher:

1. The teacher must be up to date as far as his field requires.

2. The teacher "engages in a process of reflection on his/her own
professional activity to improve tis / her practice”({de Arechaga,
2001:2).

3 The teacher engages with other teachers in practice and showing

experience,
4. The teacher must be autonomous in his attempt to develop

profassionally.

But the writer confirms that the professional development starts with
awareness of the need to develop.

Constantinides (2001:1-3) gives another list that distinguishes the
professionally competent teacher from the rest of teachers. He is:

a7




1. Able to give a complete explanation of his su blect.

2. Capable of making use of the available resources.and able to plan
lessons.

3. Able to figure his own strength and weaknesses.

4. Does not get frustrated as a response to the comments of other

" eolleagues.

5. Able to motivate his learners and is interested in teaching and
learning.

6. Able to choose the suitable materials and varied lessons.

7. Has the interest to develop professionally.

Further, Constantinides (2001:2) states that what distinguishes the
competent professional from others is the "constant self- questioning,
endless discussion in the staff room and the frequent soul-searching
meatings with other professionals in the field". Tabatabaei {2007:8)
maintains that ESP teachers are advised to develop their professional
competence through specialization in a certain discipline or profession
“or undergoing further training, or carrying out research alongside their
teaching”.

Suslu [2006:4) asserts that professional competernce comes as a result
of tive teacher's realization of his strength and weaknesses. In addition,
the rotivation of the teacher affects his competence. The teacher
performance is affected by "working with students and perceiving the
charges in the studentt performance and behavior. It is also reiated to
studying a valued field and new information in it so it leads to increase in
one's own level of professional skiil and knowledge”{Suslu, 2006:4).

According to Bojovic (2006:48), it is important for the ESP teacher to
develop certain skills to adequately teach the course. These are®

a. adequate command of the language that fits the class he is
teaching,

b. teaching techniques and classroom acthrstizz, ang

¢. the managemort of learping"(Bojovic, 2006:49). MHe asserts that
"it is a crucial part of the teacher's classroom skiils to learn how
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to assess from moment to moment the progress of each
individua! in the class and how to manage the classroom activities
50 that mast able learners are not frustrated by being held back,
while the slowest are not depressed by being left
behind"{Bojovic, 2006:49), Therefore, having thase skilis raquire
training, actual practice of teaching and time. So, the prafessional
teacher gets these skills through being put in actual teaching
situations that are sometimes complex and require patience and
well trained teacher who is always in touch with every thing new
in language, education and the psychology.

According to Freiermuth {2001:858-859) the teacher should have the
ability to use sultable materials (textbocks or software) that students can
use to develop their field language. Freiermuth {2001:858) confirms that
Mit js important to understand that it is not a suggestion that language
teachers attempt to become specialists in the chosen field of their
students, it is a suggestion that language teachers need to be able to
operate effectively within the environment in which they find
themselvas”. ESP teachers should also be able to know the objectives of
the ESP students so that they can have different ideas for teaching ESF
that satisfy students' needs of learning ESP courses. For example, in
teaching English for business students it is important for students to
know how to write business ietters, send e-mails and read specialized
texts In English [as it is stated in their syllabus at the College of
Administration ang Economics In Basrah University}.Usually, students
Know how to write letters or e-mails but they do not know the
procedures of writing a business letter or e-mail. Frejermuth {2001:8560)
points that “this lack of base knowledge results in a failure to understand
the function of a text, the audience of a text, and the procedures to
construct an appropriate text." However, the role of the teacher is to use
the suitable means of teaching these characteristics skillfully and
effectively. Throughout this process the teacher will find certain barriers.

3. Barriers that ESP Teachers Experience During Teaching

Teaching ESP burdens the teacher with problems more than the
general English course does. These are mostly focused on "getting the
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(students) to speak English, and motivating them in addition to the
indiscipline, inadequate materials and keeping the teacher
motivaied"(Daubney, 2008:2). This surely requires that the teacher
prepares himself for the worst when he finds that students are absent-
minded, and unable to learn or cooperate with him. Daubney {2003:2)
confirms that since teachers are the leaders in the classroom” a constant
(re] evajuation of our ocwn practices, competencies and training (is
required). The biggest challenge of them all is taking a good, hard, long
look at ourselves". Daubney (2008:3) believes that teachers are faced
with challenges and dealing with them takes time. Nevertheless, there
are two types of barriers to teachers who attempt to overcome these
challenges. Daubney elaborates that these barriers are internal and
external. He develops a framework of these barriers, the following
diagram, with some modifications in which the researcher omitted the
barrier of [the parents/ guardians) since college students are supposed
to be autonomous and do not need their parents to supervise them
during their study and consequently become a barrier to the teacher's
work through their interference. External barriers are explained in the
next section.

3.1 Externzl Barriers

External barriers are shown in the following diagram:
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Clagram 1: Barriers to overcoming challenges (external barriers)

In order to deal with these barriers, the researcher begins with the
classroom. Teachers should be prepared for change and this change
ctarts with the text that is supposed to be taught throughout the
academic year. In E5P classes, mostly there are no texts given to
students. Instead, there are summaries and a number of questions and
answers given to the students.

In order to implement a more innovative,
ctimulating, ultimately —more adequate
language learning environ- ment N our
classrooms, a classroom more in line with
preparing  our students for change,
employment and encounters with speakers of
other languages in a fast moving world, not to
mention facing the challenges being set by an
ever-increasing globalization, then we need to
cee more stimulating materials, relevant tasks
and a much greater slice of the classroom
action being reserved for spoken interaction
{Daubney, 2008:3).
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As for materials, the teachers can only choose what is availabie for
tham to teach. Unfortunately, the text itself is not available. The
teachers then have to deliver information to their students in a way that
does not burden them with an ESP course that is looked at both by the
teachers' colleagues and students as unimportant. This is a fact that is
not denied, as far as the researcher's experience in ESP teaching is
concerned. In addition, this fact is confirmed when the researcher
interviewed some of the teachers during answering the guestionnaire,
who believed that the ESP course is important, nevertheless it does not
gat serious attention on the part of the college concerned.
Consequently, even if the English specialist uses techniques that enhance
the learning of students and help to make the learners speak in certain
contexts, he will receive many complaints from the students or the staff.
Here is the experience of Carreon (1996:2) who presented it in a paper
submitted to the annuai meeting of the teachers of English to other
languages.

| was in denial for more than one year,
insisting to myself that my academic
preparation and Intellect were enough
scaffolding as | tackled tasks related to
solubility, electromagnetism, and airport
consiruction. Later, how- ever, | moved an to
a period of self doubt, there were students’
guestions which | couldn't answer, there were
too many activities with which | could not be
creative because | was not well enough
grounded in the specialized 5Subject-matter.
One colleague experienced an even harsher
reaction in her attempt to teach a class of
science students when she received a wisit
from a contant specialist who told her to stay
a way from teaching science.

The students can be a barrier when they de not react positively with
the ESP teacher. Usually, they lose attention whenever the teacher
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speaks. They only concentrate when he writes on the blackboard. " The
inattention or loss of concentration on the part of students in oral based
activities may well be the result of their beliefs being challenged or the
fact that they are simply not used or scared of interacting”(Daubney,
J008:4). Then, the exams are more important than any other activity.
The college ethos require "serious classroom environment, where an
{over) emphasis on tests and exams takes precedence over interactive
activities that are often considered as 'light' but not serious
learning"{Daubney, 2008: 5). However, these external barriers demand
patience to change the wrong beliefs when dealing with them. Thus,
taking risks and doing things differantly will often involve uncomfartable
moments. "What we should be ready for, however, is to justify our
choices and practice”(Daubney, 2008:5).

3.2 Internal Barriers

Usually, pecple tend to relate any weakness or difficulty they
expetience to things outside them, In case of ESP teaching, the teacher
should be honest with himself and tries to find reascns behind the
difficulties he finds in classroom and be responsible to overcome the
barriers even if these barriers are within him, and this is what Daubney
(2008: 5) calls "looking inwards process”. The following diagram deals
with the internal barriers to overcome the challenges to ESP teaching
adopted from Daubney (2008:6) who considers them as more difficult to
deal with than the external ones.
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Clagram 2: Barriers to Overcoming Challenges {Internal Barriers)

The teacher's beliefs affect his teaching and decide the activities he
uses in class. For example, the researcher believes that the ESP course is
needed for teaching students more than the knowledge of the meaning
of words and terms students previously studied in other specialized
subjacts, ESP students need this program to practice the language orally
for they need it in their future career.” Ones' beliefs about teaching and
language learning will determine to a significant extent, the type of
activities we implement and materials we use in the classroom”
{Daubney, 2008: 8). Sometimes, the teacher's teaching style contradicts
with the learning style of his learners. For instance, if the teacher prefers
to make his studants engage in reading exercises with an emphasis on
speaking and discussion during the class period, he may clash with his
students' preferences to be more reserved and traditional in that they
prefer to listen, make notes and leave the talk to the teacher whom they
consider as the only respensible gerson for learning and not as a
facilitator in the process of learning.

Similarly, the perceptions of the teacher's skills affect the learning
process. For example, the teacher feels that it is better to explain the
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meaning of every term he gives to students in their mother tongue
because he thinks that they will not understand if he did not do so. $o,
his teaching will be focused on translating terms, asking questions and
asking about the meaning of terms. The teacher's personality is another
barrier to overcoming the challenges to ESP teaching. Daubney (2008:7]
thinks that the teacher's personality and beliefs are more controliable
than the external factors. So, once the teacher begins to plan for his
teaching and implements his plan inside the classroom, he has to "look
inwards at himself as a language professional' so as to get the best
results in the class.

Motivation, an internal barrier to the challenges affects a lot the
teacher's competencies to ESP teaching. "Life in the classroom Is very
tough for many teachers, Sc, motivation is often the life force that keeps
the teacher going and {students) notice and feel this.., (they) know
which teachers are going to through the mations and which are bringing
in different and stimulating activities (Daubney, 2008:7).That is to say,
unless the teacher is highly motivated in his class, he will face difficulties
inside the class. Susiu {2006:4) confirms that motivation is an essential
component that affects the teacher's teaching and plays a role in the
effectiveness of this process. There are intrinsic and extrinsic elements
that can hinder or help the teacher in the process of teaching
Motivation Is considered as an intrinsic factor. It is concerned with
"performing a behavior for its own sake in order to experience pleasure
and satisfaction [Dornyei, 2001:47).

The teacher's previous experience as a student or even as a teacher
alsp affaects the teaching process. For example, the teacher may prefer to
use one activity or technique particularly. This activity was previously
experienced by him and using it may succeed in one class but may not in
another one. Having taught ESP at college level with its two sections the
marning and evening studies, the researcher found that what s
considered as a successful activity in the morning studies did not always
succeed. For instance, the interaction between the teacher and the
students or the discussion during the morning studies is different in that
morning students are more interested to know and benefit from the
English lecture than evening studies students,
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Finally, the training and the conferences about the teacher's
specialization and that he attends can affect his competencies. Daubney
(2008:8] maintains that the conferences give the impression that
teaching is an easy process and that everything is ideal about teaching. It
is true that we as researchers and teachers benefit from the training
coursas and conferences but "teaching and learning require responses ta
complex situations and this complexity should be acknowledged"”
(Daubney, 2008:8). This is because lecturers use a language that gives
the impression that teaching is an easy task to do. Difficulties are
simplified but the reafity requires practice and personal experiencing of
such difficulties,

The naxt section sheds some light on how much should new ESP
teachers know about their students' specialization and whao is better to
teach ESP, the subject teacher or the English language teacher.

4. ESP Teachers and their Knowledge about their Students’

Specialization

College students study ESP after studying general English for 8 years
at the intermediate and secondary school in frag. Maturally, they find
some differences in the material presented to them at the college level
because they study specialized texts in English. New ESP teachers may
ask the guestion: Do they have to know about their students'
specialization? What do their students need to know in English and how
much should they focus on language or the specific specialization?

Teachers have to know about their students’ specialization for
different reasons, and to some extent. Bell (2002:2) confirms that "come
writars have argued that teachers should have a very good grasp of
specialists' context in order to assess accuracy and validity of what their
students say". Others assert that the teacher should undergo a
comprehensive training themselves. Without this training, teachers may
choose the text they can personally understand.

in the ESP classroom, the teacher's role may change from the
authoritative person who has the knowledge to a facilitator who shares
his knowledge of English with the specialist's knowledge of his students,
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The power, then, may be equal and the relationship "often becomes
more adequately balanced with both parties holding knowiedge and
therefore, power"{Bell, 2002:3).

Perhaps the reason behind the difficulties that teachers find is that
discovering that they are no longer the authoritative persons who lead
the discussion and are asked for knowledge. Bell {2002:4} suggests that
the teacher should have the following features that seem to be
persuasive:

1. Curiosity: here the teacher should possess the basic level of
knowledge of language of the subject, to be interested in this
subject and open minded to know more.

7. Collaboration: in this respect, the teacher should consuit the
subject specialists without being sensitive to get help from them.

3. Confidence: sometimes, the new ESP teacher finds difficulty in
teaching this course because of fack of confidence in succeeding
in teaching this subject. "Realizing from the beginning that your
role as a teacher is going to change and then be willing to show
your interest in the subject matter and collaborate with
specialists in the field will help confidence to grow"(Bell, 2002: &).

Tabatabaei (2007:6) believes that it is the language teacher who is
supposed to teach the ESP course since he is going to teach English
through the content of another specialized subject. Also, college
students can not master the structures and language functions together
with developing the language skill that should be continued at the
college level what ever their specialization is and this can only be true
with the presence of a competent English specialized teacher.

After discussing the competencies of the ESP teacher who faces
challenges and barriers together with mentioning the amount of
knowledge the ESP teacher should know about the subject taught, the
researcher finds it suitable to move to the practical side of the study.

5. The Questionnaire
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A questionnaire is submitted to ESP teachers at the University of
Basra who are recently teaching or have the experience of teaching ESP
at different specializations at the college level. The number of the
teachers who cooperated with the researcher is (27). The participants in
this questionnaire, as mentioned, have the experience of teaching ESP at
the coilege of Law, College of Administration and Economics, College of
science, college of agriculture, Collega of Education, College of
Engineering, College of Historical studies, College of Arts, and College of
yeterinary Medicine. All the departments in these colleges, were taught
English by the participants {ESP classes include poth under and post
graduate studies).

The researcher adopted a questionnaira that is developed by experts
in ESP teaching. The questionnaire 15 presented by Dr. P. Prema and P.
Ramani who have been teaching ESP for 30 years. Those two researchers
developed a guestionnaire that compases ckills they think necessary for
teaching ESP and distributed it to teachers of ESP at their country to
know whether or not these skills are necassary to enable the teachers of
teaching ESP. However, the researcher distributed the questionnaire to
know the ESP teachers’ opinion about the necessity of these skills to the
ESP teacher to be able to successfully teach the course.

The aim of this practical side is 10:

1. To identify the skills required of ESP teachers in several
colleges at the University of Basrah according to the ESP
teachers' views of the importance or necessity of the
mentioned in the guestionnaire, whether for under or
postgraduate degree.

2. To supgest appropriate measures to develop training
programs to ESP teachers hased on the identified.

[27) ESP teachers answered the questionnaire which is shown in the
tables of the following section. The teachers were asked to assign either
{necessary or not necassary} to decide whether these skills are
functioning or not.
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5.1 The Results

The table below gives the results of the first part of the questionnaire

submitted to the participants:
Tahble 1: General Skills
The ESP teacher
Mo | Skills Necessary 0T NBCessary
MNa % Mo %
1 understands and Bmiliarizes the learners with different | 24 &8.89 3 1L.11

hetgrical fungtions of ESP English fke description,
defimition, and classhication

? taaches the correct use of inguistic features like the | 25 92,59 F; 741
wie of flative verba, passivity, modals etc

3 tesches ESP  wocabulary and chetks  learners’ | 27 100 i) a
urdergtanding of £5P vocabulary

4 Is able to carry gut needs analysis 20 74,07 7 2593

5 is able 1o design a curriculum for ESP courses 14 5185 13 4815

[] i5 3ble o develop syllabus 17 f2.96 18] 3r.04

7 has skill in producing materfals far language teaching | 23 85.19 4 1481
from E5P tents

8 is able to produce materials tor learning ESP text 20 74.07 7 2593

9 is able to choose appropriaste methods) strategies for | 23 B5.1% a 1481
teaching ESP llke peed wark, rale ploy, Eroup dizcussian
and goan

10 | makes course evaluation 17 G296 10 3704

11 [ is competent in teaching a range of language fumctions 2 BL4E 5 1452
of partlcular relevance to ms subject

12 | modifies! generates principles of ESP based on his | 19 70.37 & 29.63
professonal Kngwledge

12 | has the abiiy to umderstand the special hngwistic | ZI1 7.8 '3 222
features of ESP like objecthdity and the use of
impersanal 2 nguage

19 | uses the communicative learner- centered appresch | 17 62.96 10 1704
while leacﬁiﬂl ESP mateTial
15 | iz able to deslgn, develgp, and conduct need- based 1B 66.67 9 3333
commiuricatagn skill courses
16 | is able to conduet short- term course n E3F p AE.RY 3 1111

Most of the participants agree that the general skills are mostly
necessary. However, the most required skill is no, 3 with (100%) that
states that the teacher teaches ESP vocabulary and checks the learners’
understanding of the ESP vocabulary. This skill received the priority
because students are required to master the vocabulary of their subject
in English to make at least some noticeable change in their performance
in the exams. Surely, they will not succeed without possessing an
accepted amount of vacabulary; the acceptance degree is decided by the
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teacher himself. That is why all teachers agree that it is very important 1o
be able to pive vocabulary and test their comprehension of these items.
also, (25) teachers representing (92%) agree that the teacher should be
able to teach the correct use of linguistic features like {stative verbs,
passivity, and meodals).

In fact, it Is interesting to know that although the teachers find the
<kilis mentioned in the questionnaire important, some of them said that
the skills give an ideal picture to ESP teaching that is hard to accomplish,
However, {858.89%) agree that the ckills 1 and 16 are necessary. They
think that it is necessary that the ESP teacher understands and
familiarizes the learners with different rhetarical functions of ESP like
description, definition, and clazsification in addition to his ability 1o
conduct short term course in ESP. The ability to produce ESP materials
for language teaching from the ESP lext in addition to the skill of
choosing the appropriate mathads and strategies received a high priority
(85.19%). In general, these ckills are mostly looked at by the ESP teachers
a5 necessary. So, they can not be neglected or considered as not
necessary, On the contrary, they are basic skills that should be found
with every ESP teacher to be qualified to teach this course. One thing is
that only [51.85%} teachers consider that it is importam for the ESP
teacher to be able to design curriculum for ESP courses.

Tablz 2: Listening skills
The ESP teacher makes the learners

T NE . Gkills Mecessary Nal necessary
! gt Ne | % Na 1% |
17 identify the forpose ard scope of @ jocture 23 aiim |4 [ 2431 |
1% identify the topic of the lecture and follow the topic | 100 | W0k [0 L]

. doveluprmant y e i i B
_lEI__I_Ec__ngrﬂz_e'fhe ol of discourse markers 0 19 | 7037 # 13.63
P20 | ecogmee e key el dems related wswpisct/tope | 26 | 90.30 5 i
-'i__zl_dc_dﬁe_ﬂ-c mnd@ng_s__g-wds'Frnmcontext__"_ 21 8384 |3 Tl

27 i mecognize  the lunglivh af wtonstion Lo sgnal |4 5L.45% 13 4R.is
: iPharmmation stractured or gxample: pitch, volume, pace ] o
13 | lsten to short and iong tonuersations in different | 27 4148 | & 1R.52
v oomani of aclivitigs related 10 the subject - ;
{24 { istro and take notes | ' [22 |&Esas 35 . 1851

In this table the listening skills are seen by also most participants
necessary to be taught. 5o, {100%}; all teachers find that the ESP teacher
is supposed to make the |earners identify the topic of the lacture and
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follow the topic development. Teachers aleo believe that it is important
for the ESP teacher to recognize the key lexical items related to the
subject. (88.89%) reachers think that it is necessary for the learners to be
taught the way 10 deduce the meaning of words from the context while
(85.19) find it necessary to teach the learners how to identify the
purpose and scope of the lecture.

Table 3: Speaking 5kills
The ESP teacher

Ho | Skills [ tecessary | Mot necessary |
Mo | % M i % ]

o s expected to conduck task-based actiibies, aroup wark | 24 | 8889 | 3 [ 1111
and to 0N 10 EEnerate discussian and provide learners |

wikh pragiice i e T
25| makes the lzarners cancentrake an mreactuting discourse, | 1‘3—|?D.3? a | 29.63
wisuals, woice and signposts as well a3 langeage, for :
effective oral presentation | Ty o ]
H Condutts discusinns in pairs on ralated {opics 21 FFMa |6 2222
28 conducts discussians In groups followed ﬂreporting 23 __E.E._IEP i 1431 |
75~ [ Teaches how ta describe/ explain define/ e Wi | 20 | B8R |3 L LLLL
30 teachesstruﬂuresre'la'ted ko giving Instruction I| 21 _??.?3 P 2822
31 | conducts role-playing activities like Interviewing #nd | 0 | 7407 | 7 | 25.491

peing interviewed, explaiming and conuincing @n their | |

spetializalion |

As for the speaking skills, {88.89%} of the participants agree that the
ESP teacher's skills in conducting task-based activities, group work, etc 10
generate discussion and provide learners with practice in addition to the
of teaching the way 1o describe, explain, define and classify objects.
185%) of the participants think that it is necessary for the ESP teacher to
conduct discussions in groups foliowed by reporfing. {77.78%) of them
believe that it is necessary to conduct discussions in pairs and teach
structures related to giving instruction. These results confirm that ESP
teachers prefer to teach the speaking skill and believe that it is important
for the ESP teacher to possess she skill of teaching speaking through
different activities like discussions, group work, and pairs in addition to
the competency of enhancing the ability to describe, explain, classify and
define.
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Table 4: Reading Skiils
The ESP teacher makes/ teaches

M Skills Mecessary Mot Aecessary
‘Mo . % "o % |
32 the ESP learners extrack information accurately and i 3 £1.48 5 18.52
Jorm E$F texts and understand their structures
33 | selecting what is relevant for the eUMent purpse 24 BB.BS E| 1111
34| skimming for wentifying main ideas. supporting ideas | 22 | B14g | & 1852

| and examples .

F35 | scanniog for specifies 15 | s5se |12 4444 |
36 identifying organizatignal pallerns 16 1 59,26 L 40,14 |
37 understanding relations within 3  sentence and | 2% gr5a ] tal

belween senteEnCES I i)
35 predicting, inferring and guessing the meaning 25 §2.55 e )
EL) processimg  and evatuatlog the information during | 25 9259 2 74l
reading ]
40 transierring and using tha informatien while and after | 24 88,50 E] 11,11
reading i

As for the reading, the skills that received the highest priority for the
participants are: the ability to teach how to understand relation within a
sentence and between sentences, teaching predicting, inferring, and
guessing the meaning, in addition to teaching how to process and
evaluate the evaluate the information during reading with{92 59%).
{88.29%) of the participants think that it is necessary for the ESP teacher
to teach how to select the relevant information for his current purpose.
The participants (81.48%) believe that it is necessary that the E5P
teacher make ESP learners extract information accurately from the E5SP
text. Moreover, the £SP teacher should necessarily teach skimming for
identifying main ideas, and supporting ideas and examples. This shows
that teachers believe that it is necessary for ESP learners to enhance
their speaking and reading skills which help to prepare them for their
future career, other wise they won't benefit from the €SP course. This
supports the idea that that ESpP students should be taught “first, the
ability to recognize how sentences are ysed in the performance of acts of
communication, the ability to understand the rhetorical functioning of
language in use, second, the ability to recognize and manipulate the
farmal devices which are used to combine sentences to create
continuous passage of prose” (Allen and Widdowson, 1974:19-29).
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Table 5: Writing Skllls
The ESP teacher teaches

Mo | Shills | Mecessary ! Mot necassany
| No % N | %

a1 | writing brief and extended defimitions of ESP terms 12 44.44 15 55.56
42 | writnps like narrations, descriptians,  enumeration, i1 7778 6 2222

process, carmparisen and contrast, cawse and gffect,

argurnent and sa on ] e
43 | narsgraph writing 6 9630 1 3.70
aa | summaiizing 5 8259 | 2 | za1

The skill of paragraph writing is reported as necessary by {96.3%)
participants while (92 59%) believe that summarizing is necessary. The
importance of the skills that received the highest priority comes from the
urgent need of ESP students of writing and summarizing in English
whether currently or in their future carrier. They do not need to write
definitions of ESP terms as they need to summarize or write short
paragraphs because they won't be specialized in English language. They
need to shape this ESP course ta serve their future needs.

Table 6: Professional speaking Skills
The ESP teacher

Ne | skits ! Mecessary Mot necessary _I
ETE No %
45 devalops professional presentation skills 15 Lsmze | 1 40.74
45 trans the students for pokb interviews 13 66,67 9 33,32
47 develops graup discussion shills for job Interviews 15 37 i 20483
L] conducts mock inbenviews 13 48.19 14 G135 |
43 conducts and evatuale debates . 18 | 66.67 | 9 3333

The skill of developing group discussion skills for job interviews
receive {70.37%) of the teachers' views that assign it as necessary.
[66.67%) believe that it is also necessary to train students for job
interviews in addition to the competéncy of conducting and evaluating
debates that received (66.67%] as necessary for the teacher to possess.

Table 7; Professional writing skills
The ESP teacher teaches writing

Mo I tkllls [ Nerassary _ | Mot necessary
[ Na [ % Mo %
D | business letters relzted to their cwn fleld specification 24 | 8=ag |3 [ 1311 |
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51§ related memos 17 l6296 |10 [ 3708
52 | Reporis 26 | 96.30 4_] 137
53 | short project reports 2_[8148 |5 | 18.52
54 | articles sboul their spedalization 23 | 8519 | 4 | 14.81

(96.37%) of the participants think that it is necessary for the ESP
teacher to teach writing reports in addition 1o teaching how to write
business letters related to their own field of specification {(88.89%). Also,
they believe that it is necessary for the ESP teacher to teach writing
artides about students' own field of specification (85.19%). Moreover,
(81.48%) find it necessary to teach writing short project reports.

5.2 Discussion and estion

The results of the questionnaire prove that all the skills mentioned in
the guestionnaire are accepted by more than half of the participants
except for skill number (48} which affirms that the ESP teacher conducts
mock interviews. The percentages approve that the skills are important
for the ESP teacher to possess in order to succeed in teaching this course
and avoid the possible challenges and difficulties. However, the teachers
should be well trained and prepared for presenting this course. in case
they find themselves in need of possessing these skills or they find
certain difficulty in teaching ESP, the following steps are suggested by
the researcher:

1. The teacher should have a relevant background about the specific
subject he teaches and must ask for the help of the specialists if
there is certain difficu'ty in understanding the specialized texts,

2. There is a need for teacher training and development, and
improvement of classroom skills in ESP teaching in particular for
English graduates who are 1o teach ESP at college level. This is
done preferably by considering giving a certificate in ESP teaching,

3, The new ESP teacher should be confident, aware, sensitive and
ready for challenge and change when teaching ESP courses. The
change of his role as the source of power and knowledge and the
challenges to his teaching ESP, for there are difficulties that he
should overcome. So, he is expected to accept the change and
develop his skills with the time and experience.
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* The ESP teacher is advised to meet with other ESP teachers whom
he can discuss with and benefit from their experience.

_ The teacher is required to continue his research and study in ESP 10
be up to date with every change and develop his skills. This
requires from him to constantly make needs—analysis to assess his
students' preferences and wants from this ESP course, according to
which he will be able to serve his students’ needs and becomes
more successful in delivering this course than when he first taught
the ESF course.

_ The ESP teacher is advised to read continually about every thing
new in his field of teaching and search for new tools to cope with
the changing needs of his students according to a needs analysis he
preferably makes whenever he feels that his students' needs are
changing.

The ESP teacher should have flexibility and interest to listen o
students and accustom himself to his new roie as a practitioner
who must benefit from his professional subject colleagues and his
students in the specific contexts he is teaching and keeps in mind
that he is not specialist in the field but a specialist in tzaching
English. 50, he must adopt the suitable tools of teaching English
through the content of another fiald of study. These tools must be
used to enhance the students' communicative ability and
vocabulary related to their specialization.
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