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1- Reading and interpreting Modern Arabic Poetry require a
cognitive as well as linguistic effort much greater than
other types of writing. This is due to the many complex
instances of deviation on all formal and the matic levels
that are demanding on the part of readers.

2- Interpreting Modern Arabic poetry requires issues among
which are knowledge of the context of the poem, name of
the poet, the history of his life as well as his other writings.

3- Modem Arabic Poetry requires a special type of readers
- with adequate linguistic and world knowledge as well as
knowledge of the conventions and restrictions of poetic
writing. This special type we have called “experienced

. reader’s”

~4-Some readers imay build more deviant expectations than

. originally used by poets. This is because they think that the

language and images of given poems are challenging to

their linguistic and mental abilities. '
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D- Gramatical mistakes appeared in the case of average
readers with one mistake in each subgroup :/ akhuhu/ (-531)
‘his brother’ which should be in ‘the genitive case with the
marker the {g)/i/ (4—al): /akhihi/ in 48l G o opded L
‘Samson walked on his brother’s nose” by ‘subgroup (¢) ,and
(s-= )/ zaracw/, they planted’where the long vowel‘ Alif’ /1 /that

should accompany the( s)/u/of the pural disappeared (' 5= )

E- Ags in the case of Darwish’s text, one can see obviously
that the ‘Experienced’ readers rendered fillers closer to the
poet’s choices than did the ‘Average’ readers. This reveals that
their background knowledge of the world and their exposure to
the generic conventions and constraints of poetry made them
expect and recoginze better than their counterparts what the
poet intended to say through his choices on the linguistic as
well as pragmatic levels, (the poet used his deviant language
intentionally to talk about a chaotic state of affairs). Also.the
‘Average” readers as in Darwish’s text made grammatical
mistakes that were absent in the case of the "Experienced’
readers. . .

F- The ‘Experienced readers showed more knoweledge of

fearned words : e.g.(la—),(sae¥l) as contrasted with the
familiar  word (slae¥) by the ‘Avérage’ readers which all have
the same meaning of ‘enemies’. Also, they rendered (e
~‘the nightgruards’ and (iaalt) “the dark night’ (both archaic)

and (Lisalh) ‘the young girls’ (literary).

Conclusions @ ‘
From our preceding discussion we conclude the following :
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i_lsi‘the bee urinated’ (line D) ey eelethe tree newed’
(line 3), 4k Akl s, ‘the hunter mounted his shadow’ (line

6), Lull...5 s cisi‘the cat of ---ate the years’ (line 8), etc.
Tt is to be noted that subgroups (b) and (d) also made some
deviant choices. Examples from (b) are (sl calus) “the bee

hunted’(line 1) (Jla—¥i <3} “the trees slept’ (line 3),
(pnall jl b 3 Ol e 3e) “the mouse---conquared the wall of
Hell (line 7) etc. Subgroup (d) rendered. (il i) “the-bee

»Challenged’ (line 1) and (- i Joy )l Gl jac) ‘a stray
"dog bit the leg of the night’s ghost’ (line 10).
These deviant choices can be attributed, we believe, to our
leaving lines (2) and (5) unelliptical, which gave those subject
‘an indication to the ‘subversive’nature of the text (for
_subversive writing see Lakoff 1993). So, to use Iser’s term
(1986 ;38), those subjects attempted to create iliusions in the
same way the poet did in order to express his views and to
refled upon his experience of the world.

C- Cases of blochage appeared in this text more than that
by Mahmud Darwish. This we believe was because of the
strange collocations the poet used, as well as, especially in the
case of ‘average’ readers, less exposure o poetic texis
particularly those with a high incidence of deviation, as those
_subjects explained later on. For some of them, as evinced by
the results, deviation hampered their ability to conceptualize.
Encountered by the unfamiliar collocations in mainly lines (2)
and (5); they had some inhibition as to fill in the blanks with
items drawing on human shared knowledge of the world. The
cases of . blockage were (ten) for the ‘average’ readers
compared with (four) on the ‘experienced’ readers’ side.
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‘the man; In subgroup (b) subject (6) used two rhyming words
in lines (7) and (8) : (aldY) /al-balad/ ‘the country” and () /al-
walad/ ‘the boy’. Also, subjects (5) and (7) had their own
rhymings in line (9) and (10): (Jlast)/al-jidar/ “the wall’ and
(J—all) /as-sighar/ ‘the children” and (Jaill) /an-nakhal/ ‘the

date-palm’ and (J> ) /ar-rajul/ ‘the man’ respectively.

The ‘Average’ readers tendered less rhyming words ;
subject (2) from subgroup (c) rendered (dwatl) /al-jamilaly “the
beautiful (woman)’ in line (4), while subject (3) used the
rhyming words (i —uxl) /al-madinaby/ ‘the city” and (w!)/as—
simina/ ‘the years’in lines (7) and (8). He also rendered (!}

/az-zaman/ ‘the time’ and (ua—aill) /ash-shajan/ “the sorrow’,
lines (9) and (10). As for Subgroup (d) the only rhyming ivords -
are to be found in lines (9) and (10) rendered by subject (8) :
(U ) /ar-rajul/ “the man’ and (Jikh) /at-tifl/ “the child’.

B- both subgroups (b)and (d), especially the latter,”made

their choices as the results show, drawing on the common
knowledge of the world. To give some examples one can

mention (4__1;_& <uae) ‘the bee bit’,(i_l;_ﬂ'u Lini_))', “the bee saw’-
both line (1) (Jb—si¥!tsxkid) ‘they cut the trees’ (line 3)
(ol /1358 [ 3 la . 5 ya il “the cat of---ate a mouse / rat / the

yoghurt” (line 8), etc.Subgroups (a) and (c), especiaily the
former, made some extremely deviant chioces equalling, if not
exceeding those of the poet. This, we believe, resided in the
way they viewed the poem as achallenge for their mental and
linguistic abilities. So trying to match or perhaps outmatch the

poet 1n his ‘subversive’ language, subgroup (a) rendered <y
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( _)1_;...__::}'1* lit.’roared the trees’ as to many other examples.
Cases of choices that form the end of the tafilah can be seen in
e.g. (i1ld) ‘louse’ In (Ll Sy k) (da L —) Alarrajul/
faila ~, lit. “leg the man’, and many other instances.

As for rhyme, the lines whose last words we left intact
gave a clue to some subjects : the first three rhyming lines, we
believe, enhanced by the knowledge of mvthology and
folktales mainly on the part of ‘Experienced’ readers, called

forth the rhyming word (&) ‘Delila(5 times). The same can
_be said about the word (i—Le=) /emlaly ‘currency’, line (5),
1 which called forth (4ls) /zillaly “his shadow’ (+L3) /shatlah/ “a
+ seedling’, (4_'L=s) /qamlal/ ‘a louse’ and (k) khaylah/ *his
; horses’, all in line (6).
As for the ‘Average’ readers, the same rhymes called forth
(i—1d) “Delila (twice), (i1s3) /nakhlab/ a date-plam’ and
(Sx)/baghla/a mule.

Morte note- worthy are the cases where we ellipted the last
words of the last four lines. This made some subjects,
especially in group 1 create their own rhymes. So, subjects (1)

and (3) from subgroup (a) rendered (a—all) /al-hulum/ the
“dream’and (i—uaall) /almadinal/ “the city’to rhyme with (Y1)
/al-alam/ ‘the pain’and{\s—) /samina/ ‘fat reépectively.
Subject (1) used two rhyming words at the end ot lines (9) and
(10) : (J—a) /an-nakhal/ ‘the date-palm’ and (J=_ M) /ar-rajul/

tafilal units.

" Arabic Arud (prosody) allows certain chisellings of parts of tafilas.

i~
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c-d-d-, and those who know the prosody of Arabic poetry can
discern it as having the tafilah ¢ietfailatun---.

The main difficulty in this poem arises from the jumble of
strange collocations of the text. The poet here has used the
semantic potentials of Arabic inan extremely deviant way in
order to express in a way that defeats all logicality, the
illogicality of the current states of affairs in the Arab
Homeland. To him , as he atfempts to complain in his
‘Message fo Abul-Tayyib’, all things have turned topsy-turvy,
a state that the poet can see througha ‘deformed hollowed

screen’ o sfie ola g Lili(see the poem). It is this same message

that he wants to convery through the ‘fictional” addressee, Al-
Mutanabbi, to the Arab nation at large .

As mentioned earlier, we told the informed subgroups (a)
and (c) the name of the poet. We also gave them a hint about
its subject-matter (We thought- Khurt was not as widely-read as
other modern Arab poets, so his themes, we believed, were not
as known as those of other poets). As for subgroups (b) and (d)
nothing of the above information was provided . We came up
with the following results :

A. Both subgroups (a) and (b) filled in the blanks
with many words that agreed with the rhyme and chythm of the
poem. This was , we believe, because both recognized the text
as poetic . For the same reason we believe subgroups {c) and
(d) did the same but to alesser degree. Examples-on this are

(wal—wa) ‘it hunted” (k) “it became’, (<) ‘it urinated’, etc.
which together with the following part of the word (As...—H)
‘the bee’ form the tafilah (ol ) failatun-—(. ..~ <)la)

Jsaratinnah/-lit. ‘became the bee’. The same applies (o Cinia)
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can also add the grammatical errors commited by Group Two
and are absent in Group one.

These differences are indicative of how variance in the
world Knowledge results in different interpretions by readers
amd agrees with the commpn view concerning the differences
that are certain to exist between experinced and average
readers. :

In addition, the blanks to which both groups failed to

assign any choice close to those of the poet’s , i .e. geuall, the

revolver , &3l ‘twilight’ "Lasle ‘mysterions” and «al'my

flesh’ reveal the subjective nature of poetic language even in
- such acommitted poem charged with partiotic feelings that
* make it highly expressive and communicative ; conveying
© Darwish’s feelings and emotions he shares with other
" Palestineans towards their usurped homeland. In these cases,
* though some subjects managed to choose words agreeing with
" the general theme of the poem, assisted by mentioning the
name of the poet, yet their choices were not too far-fetched to
render them as uncollocative as those of Darwish’s. Themw

choices in this respect have been e.g. «us—li"death’ in sk
el g i Homeland of carnation and death’, z-—ad
“‘trench’, W killing’ etc..

Text Two:

Messages to Abul-Tayyib by Khalil Khuri.

Undoubtedly, and as evinced by the results obtained, this
text looks more difficult than that by Mahmood Darwish
despite the fact that in Darwish’s case both non-informed
subgroups were not told that the text was poetic (some in fact
said they thought it was a piece of prose). Khuri's text , on the
other hand was recognized as a piece of poetly ; it had the
form of writen MAP including a thyme choice : a-a-a-a-b-b-¢-
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present on the informed side : Jwa‘beautiful’, o5 olive’ ol
‘succulent’ which should have the 4isw‘nunated’ form of the
accusative case : >l_axcbgijand Uy The non-informed side

have also made grammatical errors; Jlegu'two arrows’ e
‘appricot” ¢—5‘fig” which should be in the accusative case

O ¢ iadiaand i In addition, some subjects did not
manage to fill in certain gaps : No.(3) from subgroup(c) left
ablank at (is<breaking me’ while Nos, (7) (6) and (8) from

(d) left blanks at 7swSi‘breaking me’ 3iill‘the twilight” and

—=I‘my flesh’ respectively. This indicates that at some point

of processing, the memory cashe is overloaded and the
“mental lexicon that the reader has to mobilize in order to
accomplish the task of reading”, as Steen (1994:83)puts it,
fails to match the incoming data, and consequently, cannot
retrieve asuitable item that can be integrated in the information
block “in away that renders it comprehensible. o

Differences, as expected, appeared also between the
‘Experienced” and ‘Average’ readers. As we can see by
looking at the tables, Group one rendered more items agreeing
with the tafilah of the poem than Group Two. Also, subgroup
(a) chose more words agreeing with the theme and context of
the poen than their counterparts of subgroup(c).

Another Difference can be recognized in the cases of
blockage in group Two,mostly on the non-informed side,
- which did not take place in the case of group one . to these one

Our own tem
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‘the chances’, 4 j¢e—:mocking me’ 2Li‘the country” s3f sli‘the
valley’ L_:;il-,n‘fresh’ i ‘my head” °my heart’ as contrasted
with subgroup(d) where we have g—wiili‘violet’ _—ll"the
river’and iemy eye.

¢) Examples on lexical choices agreening with the theme
of the poem are also of more incidence in subgroup(c) than(d),

with —¥I‘my pains’ 2x@i‘the chains” ;=) “sadness’ < sl
cdeath’ s sWicolive’ pluxsll (prison)bars’, iy~ my freedom’
- ol fmy arrows’ Lalia y'bullets’ ng_'xs.ll;t]1e trench’ < gall

- ‘death’.

d) Subgroup (d) because of the absence of any indication
" of the poet’s name have mainly construed the poem relving on
", poem relying on their common knowledge of thé world.So, we

'.'i-can see choices in terms of semantic fields in zaitdi violet’
33— Wthe roses’(twice) o s—=8¥i*chrysanthemum’as  co-
hyponyms with — J— @i‘carnation’to the superordinate
‘flower’.The same can be said about Ul 'pomegranate’, siads
‘apricot’ —i‘fig” As for the other fillers there are only few
words which look unfamiliar collocatives: Gl winter in s
< _ili*behind winter’, <__‘Eﬂ\‘thé heart’in ;_dé'.l! <y [ threw the

heart’” and —>al‘'my dreams’in sl Cua )l threw my
dreams’. Otherwise, the rest of the choices have rendered
combinations that agree with the average readers’ schemata
and scenarios concerning the states of affairs of the external

world
It is to be noted also that some grammatical nistakes have
been made by the average readers where case makers are not
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So, they used nouns that can have spatial reference €.g. s
Js—aifthe wall (s), J—dithe TV set ete. sisli‘twilight’ in
Gidll b il W'l lay in the twilight’ is also- difficult to
conceptualize, though informed subject No.(2) rendered A
‘the pain’,The adjective L_aala‘mysterious”™ n Laaele i
‘mysterious peach’ is in turn a far-fetched colloction. But the
most extreme instance is that of ex)'my flesh” in s & 830

et G i the memories pass like lightning through my

fleshi’  where the renderings have been  ‘in
my(head,memory,heart,eye(s),dreams and mind).

Generally speaking, the differences beteewn the informed
and non-informed subjects of the above group have been due
to the prensence / absence of the context of the text in terms of
generic as well as authorial indications.This resulted as we
have seen in the incorporation / absence ot the rythmic
element, as well as the recognition of the theme of the poem
and, consequently, in the lexical choices the subjects made.

Table-2- Group-2 ‘Average Readers’ : This group
consisted of fourth-year students and was divided nto
subgroup (c) and (d): the informed / non-informed groups
respectively. The results obtained on both sides gave us the
following conclusions :

a) As in the case with the ‘experienced’ readers in
subgroup(a), mentioning the name of the poet provided a
bakground for the context of the poem and constituted a main
clue to many choices closer to the poet’s choices than in the
case on the non-informed side.

b) As far as rhythm is concerned there is more incidence

of lexical items that agree with the poem’s tafilah, e.g., y=_ i
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words, e.g. Wagdi’the gifts’, Ssuli‘the cigarettes’ jlall‘the TV
set” 3 jl—aa‘stones’ ~i‘myself’, etc. Also, it is interesting to
note that they have tried to view certain words in terms of
semantic fields. Examples are guiidt‘violet” ozesldli*jasmine’
Ol s—=3ichrysanthemum’chosen as co-hyponyms with J& il
‘caranation’ to the superordinate ‘flower’. The same can also
be said about Lig‘fig’ and (ke'pomegranate’(twice), as co-
hyponyms -to the supérordinate “fruit’. Of course one can add
here that ¢siololive’ and (et jasmine” rendered by
subgroup (a) can be looked at in the same way as co-
hyponyms with Ji dcarnation’ to the superordinate “plant’;
The same applies to Jtli‘wheat- ears’ rendered by subgroup

(b).

C) Both subgroups have failed to come ciose to the
poet with regard to four main words. One can take el

threw’:  JL‘my hopes’ <lili‘the heart” 3 js""'my sorrows’
—813*my memory’ as metaphorical extensions for getting rid

of something e.g. o_ea Je sl #151°He threw sadness off his
chest /heart’. Yet it 1s hard to conceptualize the collocation
with the following words @ &bl s 88 fike melon-skin’ in
gl 5 S by S g ] threw the memories like melon-
skin’,  erwdly Jd5 80 ol *homeland of carnation and the

revolver’ is also a difficult collocation.
Also , coddi‘time’ in < 3¢l Gali*behind the time’ was

problematic because «a.Ji‘behind’ is mainlyv used as an
adverbial of place and was construed by both groups as such.
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4- Discussion:

From the results obtained from the procedure we adopted
we should like to highlight the following points:

1- Text one:

Table 1-Group 1- Experienced readers :

A) Mentioning the name of the poet gave subgroup
(a) a main clue to the context of the poem : they recognized it
as a poem, which, we think helped some of them to choose
words agreeing with the rhythm of the poem : of the ‘kamul

tacilah’(¢lel i) ‘mutafailun’. Examples on this are — ylithe
rooms’ sdi‘the wall’ 3 ja'turning me to pieces’ ‘the
well’ Ul ‘dried up’ D “killing” i, ‘my head” (twice) \_?_L-

‘my heart’ .Subgroup (b) on the other hand rendered a less

number of agreeing words: —ws‘my gift’ il “violet’
Jili_ull ‘wheat-ears’ Lald ‘pale’ 3 laa ‘stones’ _ad'my

mind’ s  bewitching me’
B) The lexical choice was more influenced by the
knowledge of the poet’s name : examples on the informed side

are : 4330 ‘the cell’ 298 my chains’ o Wolive ’(three
fimes); Gaali‘trench’(twice) wali‘the well” A¥V‘the pain’ ;
L.e shorror’ _séefear’. This can be dirctly linked to the

themes Mahmud Darwish has almost always dealt with n his
poems :Palestine, his usurped homeland and the sufferings of
the Palestinians under the Zionist occupation; (the poet himself
was imprisoned because of the nature of his poems).

Subgroup (b) have not been as close as their counterparts
to the choices of the poet. Most of their choices were mainly
drawn from their knowledge of the world, as can be seen in the
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Line 71 e
Mercury

i Lln‘e 8 _\_)l.a
A genie

Line 9_}3;.]!

“The rock

L L,iﬂe 10 il
The moon

I-the cityaual
2-the foriress 4.1l
3-the city dga.l

i 1-the lion a1

2-a mouse |,
3-the years Lyl
4-a mouse & i
1-a date palm dlas
2-the wall jlaall
3-the time (.3l

1-a girl-childdlik

| 2-the king L

3-the sorrow il
4-the cows il

5-the citydia.l
6-the cityauaa
7-the citiesg)xall

7-a rat L
8-the yoghurt ol

5-a snake 4 6~
7-the dead 5 sl
8-the man J= !

5-the ghost of the night
O

6-the thief =l

7-the drunks s IS
8-the child Jskli




Text 2

Table 2 (Group Two)
Original Average Readers
Subgroup(c)Informed Subgroup(d)Non-informed
Nos. 1-4 Nos. 5-8
1-it sawed 5-it bit une
i by . L

-Lme 1 ' 2-it chased< s 6-it bit Cuiac

it hatched . ) .
3-it bit Codse 7-it saw <l
4-it attacked Creala 8-it challengediass
1-they sangcuis 5-1 saw <l

line 3¢yl 2-they bacame tall <ilb 6-they cut down | 52k

they marched | 3-they wept<s, T-...... ‘

line 4 4y 4o 8-the planted o 53

Delila 1-his brother » 5ai2- .. 5-Delilaild
3-Deliladlds 6-the slain personJss

Line 6 ila 4-the enemiesslas Y 7-...8-the enemy

Ant 1-the moon .l S-his horse 4bas

2-a horsetibas
3-a date palmalis
d-the liona)!

8-a horse Uluas

grammatical errors.
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Line8
3 a genie

1-the pain !

3-a fat ratU._!.w 'l:]_);

4-the mountaindsa¥

1-the date palmuaih

5.a mouse & i3
6-the boy il
7-a rat 1>
8-mice Wl i
5-the wall jasll

Line > 2-a nation i 6-the dead s+
=l the rock 1 7-the date- palmJail
J-g star dead
4-Adam 8-the trees il
1-the man Ja sl 5-the children jtwal
Linel0 2-the night ~guardsuuaji | 6-the young girlsstes
il the moon | 3-the dark nightis K 7-the man J> ¥
Beii, 8-the boy Ml
|
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Text 2

Table 1 (Group One)

Original Experienced Readers

Subgroup(a)lnformed Subgroup(b)Non-
Nos.[-4 informed Nos,5-8

Cunlline 1 1-it hunted<abia 5-it pinched “oa

it hatched 2-it became:s jla 6-it challenged:2as
3-1t urinatedeadl 7-it huntedala
4-it atecd 8-it bit Cauiac

, 1-they roaredcia.a 5- they swayed -l
Zla line 3 )

they marched

Al
line 4 Delila

line 6 ant

UU:.;

+ line 7 mercury

2-they sold !5l
3-they meweduela
4—they.shouted¢_~.ha
1-the enemiestaa
2-Delilailly

3- Deliladlds

4- Deliladlds

1-his shadowalk
2-a cloudiage
3- a seedling 4kui
4-a lousedl

1-the dreamalsdl

| 2-the cityiyadi

3-the citydyadl
4-the wishes 2L

6-they fell down. g
7-they sleptoal
3-...

5- Deliladld:
6-the humbled(woman)
LIN7- Deliladlds

8-the enemiesg2=2Y!

5-his horsesala
6-the tribe’s tents
Al WA

7-his sorrow<s ja
8-...

S-the citydyadi
6-the countrvald!

7-the hell aaadt

8-the cities sl
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iy Sl
the memories

1-my papers & 4l
2-my AITOWS, salga
3-my freedom s~
4-bulletsbolia

5-twO Arrows  legs
6-the heartcil
7-my dreams 2l

8-my clothes

Sl

the twilight

1-the countryall
2-the valleyal il
3-the streamd sasl
4-the trenchgualdl

5-the streetg Huili
6-....

7-the bed j_yudl
8-the river gl

my sterious

I-and olive o5 My

2-succulentols

“3-and applestald
4-and deathl sa s

S-and pomegranatelis s

6-and apricot’ iede ;
7-and ﬁguu 3
8- and figlus

_and

-

my tlesh

|-my imagination JLs
2-my head i)

3-my depths e
4-my heart, 1

5-my eye e
f-my memory i i

7- my memory 4 82

Grammatical errors.
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Text 1

Table 2 (Group Two)

Original Average Readers
Subgroup (¢) Informed Subgroup (d)Non-
Nos.1-4 informed Nos.5-8
1-my pains oY) 5-the ways<
0> 2-the cigaretteddldl 6-the giftasgll
The war .
3-the chancesya_dl 7- the giftsiagd
4-the chainsasal 8- the cigarettes s
et [-deathes sl 5-violet gl

the revolver

2-sadnessg jad
3-the flowers jla ¥

4-olive( s 3l

6-the rosesa_ s

7- the rosesash

- 8-chrysanthemum,;! sa8Y!

|-the regions g\

2 M 5-the alleysai !

the time 2-the bordersasaall 6-the wintersuid
3-the jail il 7-the curtains yd
4-the(prison)barslusil 8-the TV set jlakl

S J-mocking me: | &2 5- beautifulty

breaking me

2-beautiful Jres 3-......

4- beauttful Ses

6-bewitchingi b
7. 8- beautifuldis

Grammatical errors.
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Sdal

the twilight

Loaale

my sterious

My flesh

I-the wellcasdl
2-the painahy!
3-the trench sl
4-the way syl

1-killing >3
2-dried upluly
3-and horrorle 3

4-and fearlsss

1-my head -

2-my memory )Slh—

3-my heart i

4-my head, s~

5-the sidecailall
6-the bed 3!
7-the shore ;=L
8-the pavement
iyl

5-and figliss

6-and pomegranate
e

7-and pomegranate
Gla y
8-delicioustyd
5-my memory & S

6-my dreams o<~

7- my memory _3 S

8-my mind 243




Text 1

Table 1 (Group One)

Original Experienced Readers
Subgroup (a) Informed Subgroup(b)Non-
No s.1-4 informed Nos. 5-8
1-the roomsiall S5-my gift e
The war i
o 2-the cell 43 3 1 6-the giftsliagl
' 3-my chainscass 7-his clothesai
4-my luggage il 8-the cigarettes il
1-olivey; s 3l S-violetzdidi
,JuJ,-.MJ'I

the revolver

The time

R

Breaking me

S

ub gt
the memories

2-jasmine rental

3- oliveysn il

4- olive s 3l

1-the wall  ult

2-the (prison)bars sl
3- the (prison)barsluail
4-the newspapersiasall
t-captivating me 3 sy
2-wertched il

3-a ghostlead

4-turning me to pieces 3 j
1-the heart

2-my Sorrows, Sl
3-my papers 3 4

4-my heart .8

6-_wheat ears il
7- jasmine szem— 8-
hysanthemum.; ;=8
5-the mapids &~

6- the walls ) 2!
7- the walis -V
8-theTVset jui
S-strangelu »
6-palelali
7-beautiful Sleeab-
bewitchingme =y
5-my hopes ;'
6-stoness jas
7-myself, o

8- my papers 3 )




2. Text two ‘Messeges to abul-Tayyib’
by (Khalil Khuri)
(ol dda) el 4 M Sl
b g balsad Alaill ol
S et (A st Jat
A Gl e 5 piied
Rlee 45 Landl
il 3l hall S
alae Sl gud latall g3l e
s zlaasis pp i)
el adia e DU B )
‘J_i_i-“ day )lE @l ae
Translation : _
The bee hatched a crocodile and an elephant
The trousers fell in the sea slain
The trees marched in Al-Tawila market-place
Samson walked on Delila’s nose
The sky is a bank-note

The hunter mounted an ant |

The mouse and squirrel invaded the walls of’ Mercury

The cat of Abu Sayyah ate a genie

A flower eating from the rib of rock

A stray dog bit the leg of the moon.
. The results we obtained after the time allowed for both
poems (10 minutes each) are listed down in the following

tables :




prose than a poem. The two texts are the following from which
the underlined words were cllipted. Each text is followed by its
English translation :

1- Text one : © Psalms’ L 3o by Mahmud Darwish

o S s L Sl ol
A gLy gl il slie Daagl da
.;mgﬁﬂj..i&dg

C a3l S ) 35 S

) sinall giladl GAE 3 il 5

o lele ga il GhE L a2 Syt

gy ¢ el 8 Gl e e Sl S
RN

Translation

[ bade my jailer farwell. Happy was he with the cheap war.
O, you homeland of carnation and the revolver , my mother
was not with me . And I went looking for you behind the time
and the radio-set. Your shape was breaking me and turning me
into nothing.

Through every window [ threw the memories like melon
skin and 1 lay in the twilight along the pine ( the rains are
slittering in a remotc country. The girls are plucking
mysterious _peaches ). And the memories pass like the
lightening through my flesh taking me back To you-to you.

"We have not been abie to decide whether these bracketed clauses arc originally ihe

poet’s or if they have been quoted or translated from another piece ol writing. One has
to niote however, that they agree with the rhiythm of the poem,




After these brief preliminaries on the mechanics of
discourse processing we shall attempt to examine one
approach which shows how readers process poetic texts and
build coherence through their expectations of what they read
which are based on the written material before them and the
conceptualization this process calls forth in their minds. This
approach was adopted by some scholars like Carter (1982)
and, Van Peer (1989). Reference to this (filling in gaps)
approach was made by Rickheit et al (1995:185) who maintain
that 1t has shown that semantic, and to a lesser degree,
syntactic factors play a great role in language processing.

3. Data Andysis '

“ Qur approach to the problem has been the following:

~ Feeling that one poem cannot provide us with a sufficient
account of the processing and interpretation of poetry owing to
“the different themes of poems as well as the varying degrees of
intricacies, idiosyncrasies and eccentricities involved, We
decided to study two samples of poetry by two Arab modern

poets: from Mahmud Darwish’s il }« (Psalms) and Khalil
Khur’s bl 1 A Jilu (Messages to “Abul-Tayyib). We

requested certain subjects to fill in gaps we left in our samples
who consisted of two different groups : Group one, who we
called ‘Experienced Reader’ were lecturers at the College of
Arts/University of Mosul, and Group Two who e considered
‘Average Readers’, were students at the same College. Each
group consisted of eight subjects subdivided in turn into two
subgroups: an ‘informed’ group who were provided with the
names of the poets as well as the title of the poems, and, 1n the
case of Khuri’s poem some information about the poem, and
‘non-informed’ group who were provided with no pieces of the
above information; they were not even told that the texts were
poetic: Darwish’s text in his ‘Diwan’ looks more of a piece of




interrelating them so that the propositions they involve are
linked together . Global coherence, on the other hand, is that
based on linguistic data in addition to structured world
knowledge of individuals.

To Rickheit et al (1995 . 176) global coherence denotes
“structural analogy between the state of the language
processing system and that of relevant portions of the external
situation . A text is globally coherent if every entity mentioned
or implied can be assigned a node in the processing module ™.

The interaction of the local land global types of coherence
can result in communicative coherence ; the common ground
for the linguistic and extralinguistic information.

[t is to be mnoted here that language processing is a
continuous process l.e., interpretation is carried out almost
after every word. Also, syntactic, semantic and pragmatic
processing ¢ (decoding and conceptualization and perhaps
even comimunication ) do not take place cyclically at the end -
of clauses or sentences” (Steen 1994:93). This processing is
influenced beforehand, and very early by pressures imposed by
contextual selection (see Dascal 1989:254).

[n written discourse, e.g. in the case of poetry , this
includes first of all generic selection which notifies the reader
of the peculiarities of the language he is to encounter;i.c. a
language that can include figurative uses not to be construed in
terms of objective reality as being true or false , a language
that has its own conventions. Knowledge of the poet’s name
which activates knowledge about him can be a pointer to the
type of poetry he writes in terms of the themes he tackles and
the pattern he follows; e.g. classical vs. modern. The title of
the poem, on the other hand, may globally allude to its theme
and perhaps to its rhythmic pattern. These factors can help in
the reader’s building of his expectations functioning as cues
preparing him to negotiate a poem he is going to read.

3




processes of cognition. To them linguistic coherence looked at
within adynamic perspective is “ an inherent characteristic of
natural or artificial processing systems >’ (ibid : 173).

Among the issues of interest to us they discuss are the
stable state the language processing system reaches when the
“ information module and the processing module are in
agreement with each other ” and the maximum stability which
the system attains when “ the relationship that exists within a
system is saturated 7 (ibid). when we apply this to the
processing of poetry , we can see that frequently . especially in
cases of deviation on the different linguistic levels, it is
difficult to create a match between the incoming data and the
retrieved information . when the capacity of the memory
caghe, to put it in Rickheit et al’s terms (1995:179), was too
small , and also , as dictated by the difficulty of the poem, the
capacity of the input buffer was too large , one will have
difficulty in analyzing the input because “ the processing
module will be overloaded ” (ibid). If the contrary takes place,
the “potential of the processing module will not be fully
exploited. One can mention as examples reading simple poems
or stories or face-to-face conversations. But, even in these
examples, individuals may vary in the speed they process the
codes and in the degree of coherence they attain ; as in the
cases of a poet of sophisticated exerience and mentality
reading a simple poem or ahighly educated person talking to
an illiterate person about academic issues.

2.Local and Global Coherence ' .

van Dijk (1980;1995), van Dik and Kintsch (1983),
Rickheit et al (1995), and many others discuss two types of
coherence : local and global. The first refers to intrasentential
meanings whereby the organization within the propositional
network can decide the degree of coherence. This can be
achieved by processing neighbouring sentences and then

2




COHERENCE IN MODERN
ARABIC POETRY

Dr . Jassim M.Hassan .
_ Dr.Muhammed Abdullah Dawood

Introduction :

‘The present paper aims at studying coherence in Modern
Arabic poetry . It hypothesizes that coherence in poetry is
realized differently by readers depending on their linguistic
and world knowledge as well as their acquaintance with the
generic conventions and constraints governing poetic wtiting .
It also stresses the importance of the context of the poem and
the knowledge of the poet’s name as well as his other works in
building coherence in a given poem |

Moreover |, the paper stipulates that deviation in poetry
challenges some readers to buwld expectations and
interpretations that may involve more deviance than intended
and used by poets. :

1.Coherence:

The main aim readers try to atfain in the reading process 1s
having a coherent understanding of = texts . this can be partly
achieved through the cohesive devices poets use, linking
between the clauses, sentences and stanzas of the poem . It can

also be achieved by matching the information stored in the
long- term memory (LTM) and the i mcommg data the reader
encounters on the printed page .

Rickheit et al (1995) try to describe text coherence within
the framework of general coherence phenomena as acognitive
process basing their study on the components, structure and
function of the cognitive system. Among the issues they
mention are the recursiveness of the cognitive system, the
relation holding between the components of the cognitive
system and its environment and the dynamic and automatic




